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14 Ciritical discourse studies for
research on media and information
literacy projects

An illustrated discussion of seven
methodological considerations

Jan Zienkowski and Geoffroy Patriarche

Introduction

This chapter is designed to familiarize the reader with the most important
considerations that have to be taken into account in designing and carry-
ing out critical discourse studies (CDS) of projects that aim to foster media
and information literacy (MIL). CDS is a transdisciplinary field of inquiry
that consists of perspectives, theories, and methods that allow researchers to
explore how contexts, identities, and multimodal forms of discourse relate to
each other. CDS often aims to understand the way power-infused sensemak-
ing processes relate to questions of subjectivity. We will not discuss the tools
CDS can offer to develop MIL, even if CDS can be used to foster a critical
attitude toward media (e.g., Kellner & Share, 2005). Instead, we focus on the
discourses constitutive of MIL projects and explore the political and ideo-
logical dimensions of MIL-related discursive practices.

We will address seven crucial methodological considerations for conduct-
ing a CDS. We thereby use the MIL project of the European Association for
Viewers Interests (EAVI) as an illustrative case (see Patriarche & Zienkowski,
2022). EAVI presents itself as “an international non-profit organization regis-
tered in Brussels which advocates media literacy and full citizenship” (Euro-
pean Association for Viewers Interests [EAVI], 2017b). On its website, we
can read that “EAVI supports the adoption of initiatives that enable citizens
read, write and participate in public life through the media” (EAVI, 2017b).
The European Commission (EC) supported the establishment of EAVI with
the goal “to facilitate the unifying process of all those who support citizens’
and consumers’ interests in the field of media” (EAVI, 2017b). MIL discourse
often uses the signifiers “critique” and “citizenship” (Fastrez & Philippette,
2017; Landry & Roussel, 2018). These signifiers can also be found in the
MIL project of EAVI. EAVI does not use the acronym MIL. Nevertheless, we
will use this notion as an umbrella term to capture the heterogeneous set of
competences, forms of awareness, and practices that EAVI associates with

» <«

“media literacy”, “information literacy”, “data literacy”, “visual literacy”,

b

and similar terms. CDS can help us to understand how such signifiers inform
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and constitute a preferred mode of subjectivity and an associated societal
project. ; '

The seven considerations addressed in this chapter may appear to be neatly
delineated chronological “stages” but should be thought of as interdepend-
ent choices or operations. The choices made need to be consistent and may
require revisions in a cyclic research process. The seven copsxderatlons can be
grouped into three themes: (1) the construction of a CD.S—.lnfo_rmec.i prgblem—
atic; (2) data collection; and (3) data analysis. The political implications of
conducting CDS will be addressed in the concluding remarks.

The construction of a CDS-informed problematic

We will discuss two considerations pertaining to the construction of a prob-
lematic in CDS. First, it is important to carefully consider the choice for a
particular (combination of) CDS approach(es). Second, researchers should
exercise care in identifying and naming discourses that attempt to define the
meaning of the reality under investigation.

1

Choosing an appropriate (set of) CDS approach(es)

CDS is an umbrella term that refers to a transdisciplinary domain of com-
peting discourse theoretical approaches and discourse .analytical approaches
(Angermuller et al., 2014). It is possible to characterize C.DS'as a resefarch
perspective that draws our attention to the way social reality is dlscufswgly
structured and to the way signification processes are mutually constitutive
with the inequalities and power relations that mark our societies. CDS is a
field in which many different approaches meet and compete. Each approach
in CDS is characterized by epistemological, conceptual, and methodological
particularities and therefore suited for different types of research. Research-
ers should therefore reflect on the (combination of) CDS approach(es) th_at
will best serve their purposes. The choice for a particular concept of dis-
course has consequences for all aspects of the research process.

CDS approaches are no simple tool boxes with methodological and prac-
tical instructions. In discourse studies, theory, method and analy§1s can-
not be easily divorced (Jorgensen & Phillips, 2002). The label “discourse
theory” usually refers to post-structuralist or post-foundational approaches
grounded in the work of authors such as Foucault (1969) and.Laclau and
Mouffe (1985). Discourse theorists tend to rely on a metaphorical concept
of discourse to analyze a broad range of historical, sociological, and political
phenomena as discursive phenomena (Zienkowski, 2017_). Dis’courge theo-
rists developed radically constructivist and anti-essentiall§t perspectives on
meaning, identity, and social reality. They take a specific interest in matters
of ideology, hegemony, and power (Torfing, 1999). At the same time, they do
not necessarily engage in fine-grained analysis of spoken or written language
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use, gf:nerally preferring a more abstract and macro-analytical approach

investigate how discourse shapes interpretive and material realities. In ¢ iy
trast, discourse analysts rely more on linguistics, text analysis the. ethnon_
raphy of communication, and other (sub)disciplines of the hu;nanities t}01g—

s.eek to 'understand contextualized interactions achieved via linguistic, pa .

}mgmstlcl, textl_lal, or multimodal means, not necessarily seeking to :;nzl;:;_

Aree- .

l egI::k ZC:V Sekis,ozc(l)elt;;evolutlons and phenomena (Angermuller et al., 2014

Mapy discourse analysts use the term “discourse” simply to refer to “la

guage in use”, to (the results of) written or spoken conversational exchan, : -
or any type of linguistic organization exceeding the level of the sentei >
(Angermuller et al., 2014). Such “non-critical” approaches are common n
subfields of linguistics such as linguistic pragmatics, conversation anal siln
or systemic-functional linguistics (Blommaert & Meshtrie, 2011). In Zo >
trast, critical discourse theorists and analysts ask how diSC(;LIISE co.ntributz_
to‘the reproduction, contestation, and (de)legitimation of power relationf
s!nps (Flowerdew & Richardson, 2018). They often aim to criticize the injus-
tices and inequalities that mark human lives. Critical approaches in the ﬁéld
of CDS include but are not limited to Critical Discourse Analysis (CDA);
thtlcal Discourse Analysis (PDA); the Sociology of Knowledge Approach tc;
Dfscm.lrse (SKAD); ethnographic approaches to discourse; and poststructur-
alist discourse theory (for an overview, see Flowerdew & Richardson, 2018)
These appFoaches may work with different concepts of critique but ,share a;
concern with questions of power and/or domination.
. The ;boundaries between discourse theory and discourse analysis become
increasingly blurry. Discourse theorists are looking for Ways to ground their
analys?s empirically, and scholars with a background in linguistics and text
ana_llysm increasingly realize that a critical take on discourse requii‘es a theo-
retical understanding of historical, sociological, and political forces. What-
ever ‘(combination of) approach(es) one opts for, a choice has to be made in
coqmderation of the research question, the types of discourse under investi-
gation, the most relevant units of analysis, and the type of critique one seeks
to grtlcg]gte. The ultimate criterion for choosing a particular CDS approach
resides in its capacity to offer a coherent critical perspective on the phenom-
ena one seeks to describe and explain. -

Letus illustrate this with reference to our study of EAVI (see Patriarche &
Zienkowski, 2022). We were interested in the ways EAVI articulates signifiers
such as _“media literacy”, “critique”, and “citizenship” in an MIL project
advocating a specific type of subjectivity and society. We therefore needed a
framework that enabled us to examine how such signifiers get linked to each
other, as well as to other discursive elements, across a multiplicity of docu-
ments. We opted for a notion of discourse grounded in Essex-style discourse
theory (Qlynos & Howarth, 2007; Laclau & Mouffe, 1985) and linguistic
pragmatics (Verschueren, 1999) for three reasons.

Fljzst, Essex-style discourse theory defines discourse as an articulatory
practice that links signifiers, identities, and ideologies to each other, fixing
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their meanings in temporary and tentative ways. It takes an anti-essentialist
stance, claiming that there is no necessary link between signifiers and signi-
fieds. Whenever we discursively articulate two or more discursive elements
with each other, the meaning of these elements gets modified.

Second, linguistic pragmatics usually focuses on discourse as a matter of
(multimodal) language use. More firmly anchored in linguistics, it draws our
attention to the performative acts through which discursive elements get linked
to each other. In the process of communication, we performatively change the
world in which we live (Blommaert 8 Meshtrie, 2011; Zienkowski, 2017).
Linguistic pragmatics enables us to investigate how discourse shapes the sub-
jectivity of actors through performative articulatory practices.

Finally, drawing upon a combination of Essex-style discourse theory and
Jinguistic pragmatics, we were able to define subjectivity as a way of relating
oneself to a reality that can be made sense of only in and through discourse.
Subjectivity involves an imperfect reflexive awareness of the discourses, -
practices, and processes that constitute our sense of self, understood as
«4 reification of the processes that allow us to position ourselves as more ot
less coherent minds and/or bodies in relation to spatial, temporal, social and
(inter)textual aspects of reality” (Zienkowski, 2017, p. 407). Discourses pro-
vide building blocks for this sense of self. There is an ideological dimension
to all forms of subjectivity, as our sense of self is at least partially informed by
internalized ideological discourses and power relations. This dimension can
be observed in the way EAVI’s MIL discourse constructs a specific relation
between citizens, media and other institutions, strengthening the idea of MIL
as a necessity for the democratic organization of society.

Ultimately, our choice for a combination of Essex-style discourse theory
and linguistic pragmatics led us to formulate a research question that invites
us to focus on the articulatory practices of EAVI: what forms of political
subjectivity are being constructed through the MIL discourses that articulate
signifiers such as «media literacy”, “citizenship”, and critique”?

Identifying the discourses that seek to define reality

Identifying and naming discourses is an important task in any CDS approach.
It is therefore important to consider how the research topic has been imagined
and problematized by other actors in the public sphere. A literatuxe review
is a useful way to come to grips with existing academic and nonacademic
discourses and to identify blind spots in the body of knowledge. Moreover,
relevant academic discourses provide knowledge required to contextualize
the phenomena under investigation. They sensitize researchers to the con-
tingency of seemingly commonsensical discourses circulating in the public
sphere.

Research objects need to be constructed as problems before they can be
analyzed. Critical discourse scholars often construct a so-called problem-
atic by asking how academic and nonacademic actors approach reality. The
construction of a problematic can be understood as a problematization of
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problematizations (Glynos & Howarth, 2007). For instance, what
issues, problems, solutions, and subjectivities that compet;n discz:1 re the
associate Wlth MIL? And around what issues do these discours%s ent ot
conflict with each other, constituting MIL problems and subjectivitie in the
process? We approached the academic literature on MIL as a cl‘iscursiifmﬁthe
Whel‘f.! competing academic discourses and communities attempt t f? o
meaning of MIL and signifiers such as “critique” and “citizenshi > l? Xhthe
reasons, we conducted a literature review focusing on the ke wrc))r;i ety
lltG;r:’iCy” or “information literacy” in combination with ke yW ds fredia
“citizenship” or “critical” in academic databases. ywords such as
The debates crystallizing around questions of critique were especially rel
ivapF for our study (Fastrez & Philippette, 2017). In MIL discourse, th roun
critique” is only rarely defined explicitly. Much more common ar:: arft::'noim
tions pf the term as an adjective, as in “critical understanding” and “cl'Cl'1 "
thmkmg”-‘suCh notions are often used interchangeably (Landry & Rorlitlcall
2018). This led some MIL scholars to avoid using the term (Potter, ?_Osls;3 ,
Others advocate a specific notion of critique, drawing on a variety o’f fra )
Works. Many cognitively oriented scholars approach critical MIL as a ine;
pagtlcular.(meta)cognitive processes. Other MIL scholars draw on “rac?iec» ?”
RhlIOSOPhIES to foster a type of critique that may destabilize the re roda
tion of inequality and injustice (Kellner & Share, 2005). The first ap r ucl;
is lab‘eled as a-critical or noncritical by those who consider critiquepg) (i)ac
dgﬁmng characteristic of MIL. Discussions on critique in MIL studies ﬁ éi
discussions on critique in discourse studies. pare
The MIL discourses at play in European policies are also relevant to our
study pf EAVI. Scholars working on European MIL policies have noticed
a tension between “holistic” or “critical” approaches to MIL on the on
hand, anfl “functionalistic” or utilitarian approaches to MIL on the ot(l)ltxlee
hand (Triiltzsch-Wijnen et al., 2017; see also Drotner et al., 2017). In holist'r'
approad’les, MIL is conceived of as a broad set of competéncies r;: uired flc
c1tlzgqshlp, participation, and “living together” (Landry & Rouss(il 201;)r
Innutlhtanar.lyapproaches, MIL is understood in terms of a set of o e,ratio l
skills at th.e:.lndividual level. MIL is thereby primarily valued for its ]i?m actI(I)al
emplqyablllty gpd competitiveness in a global market. The tension blf):tvvee;l
bolistic gn{i utilitarian approaches to MIL comes with a gradual replacement
of the mgr_uﬁer “media literacy” by “digital literacy” and “di italpsk'll >
media pthy discourse (Triiltzsch-Wijnen et al., 2017). i -
Our llt_erature review allowed us to recognize and contextualize the MIL
concepts 1nf'orn‘1ing EAVI statements. It helped us to identify the place that
EAVI occupies in the wider discursive field of MIL and to identify silences
absences, and omissions in EAVD’s discourse. This is especially important i%
one seeks to understand how MIL initiatives position themselves illi relatio
to each other. For instance, while EAVI acknowledges the existence and relIi
evance of more radical forms of media critique, especially on the left side of
the academic spectrum, it does not appropriate these more radical notions
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of critique into its preferred mode of subjectivity (see later). For a more
detailed discussion of the results of this literature review, see Patriarche and
Zienkowski (2022).

An academic literature review may nevertheless be insufficient to problem-
atize the discourses that seek to define the reality under investigation. MIL is
also discussed outside of academia by civil society organizations, educational
actors, and policymakers of all shapes and colors. While there are feedback
loops between academic and nonacademic discourses on MIL, the discursive
field of MIL cannot be reduced to academia alone. It is nevertheless a good
place to start as research objects are never simply “given”.

Data collection

Contrary to what the term “data collection” may suggest, data are not sim-
ply out there to be collected. The construction of datasets for purposes of
research requires careful consideration. In the following we consider poten-
tially relevant criteria for selecting relevant cases. Also, we address the ques-
tion of how to delimit the discourses constituting the case study one seeks to

investigate.

Defining criteria for the selection of cases

CDS does not necessarily rely on qualitative case study research, but it often
does. When analyzing cases, it is imperative to ask oneself what the case is a
case of. Cases and samples can be selected on the basis of numerous criteria.
One may opt for selecting cases because they are typical or representative for
a particular phenomenon or potentially revealing for a question or problem
one seeks to investigate. It is also possible to select extreme or deviant cases
to explore unusual phenomena. Yet another strategy consists in searching
for maximum variation to obtain information about the significance of par-
ticular circumstances (Flyvbjerg, 2001). Whatever the strategy opted for, it is
important to consider practical issues relevant to most types of research. Are
relevant data accessible? Is it manageable to gather and analyze these data?
Several considerations came into play when choosing EAVI discourse as a
case study. A first reason for focusing on EAVI was its apparent potential for
exploring the political dimension of MIL projects. EAVI explicitly positions
itself as a facilitator of citizenship and democracy, as stated explicitly in its
slogan “Medija literacy for citizenship”. A focus on EAVI allowed us to inves-
tigate how the notion of citizenship is articulated in a concrete MIL project,
fostering a particular mode of political subjectivity in the process.
Second, we considered EAVI to be a relevant case because it engages in
a wide range of discursive practices at the crossroads of academic, educa-
tional, and policy discourse. EAVI develops media education initiatives on its
own but also offers resources for other actors in the field. EAVI popularizes
and contributes to MIL research and engages in debates about MIL, both in
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policy circles and in the wider public sphere. The case of EAVI allowed us
to analyze how a MIL actor positions itself in relation to the tensions that
constitute the MIL discursive field.

The practical facts that EAVP’s working language is English and that i
provides free online access to a wealth of documents were additional argu-
ments for choosing this particular case.

Delimiting the discourse that one seeks to analyze

The matter of delineating discourses is by no means a trivial issue. It has
implications for the entire research process. A discourse study cannot be
complete until the researcher has analyzed and redrawn the boundaries of
the discourses that constitute her or his object of investigation. '

The issue of delimitation is intimately connected to the way research-
ers define the so-called unities of discourse. Foucault (1969) argued that
the boundaries of discourses can never be captured fully by the topics they
address or by the objects they investigate. The unity of a discourse does not
reside in the permanence of the concepts involved or in the form and type
of connections between statements either. Instead, Foucault proposed that
whenever we can identify a regularity (e.g., an order, correlations, positions,
functions, transformations) in the dispersion of “objects, types of statement,
concepts, or thematic choices” (Foucault, 1969, pp. 40-41), it is possible to
talk of a discursive formation characterized by some degree of unity.

The discourse theorists Laclau and Mouffe follow Foucault on this issue
but propose a notion of discourse defined as a “structured totality resulting
from articulatory practice” (Laclau & Mouffe, 1985, p. 105). Their notion of
articulation implies that discourses can never be delineated or closed in a final
sense. The principle of articulation prohibits this. Yet it is clear that we all draw
boundaries around discourses on a daily basis. Discourses can be distinguished
on the basis of the knowledge and practices they produce (e.g., medical, archi-
tectural, or scientific discourses); the entities that produce them (e.g., the liter-
ary oeuvre of an author or the institutional discourse of the WTO); or the genre
conventions and media that shape them (e.g., autobiographical or social media
discourse). This implies that the very idea of a unified and clearly delineated
discourse rests on a fantasy that contradicts the way discourses are structured.

Even if we focus on a single institutional actor such as EAVI, we need
to consider that such entities always rearticulate the voices of other actors.
There is an inherent polyphony in every discourse because all discourses are
open-ended structures that interpenetrate each other. How do we then dis-
tinguish between discourses that constitute a domain, a debate, or an institu-
tion? What criteria should we draw on? One could even wonder if discourses

in the plural exist empirically or whether they are reifications of researchers
seeking to make sense of a chaotic reality. This question has to be answered
in every CDS project and has implications for the construction of the dataset.

Every CDS requires the construction of a dataset to be investigated to
answer research questions. Data may be gathered through ethnographic
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observations, interviews, document r_esearch, and/or.any otherhmethoddflc;
data collection. The data should contain traces of thf: discourses the resear _
is interested in. The dataset should contain 1nd1Fat1ve or representative samt
ples of the relevant discourses circulating in society. It is therefore 1m(];>otrtant
to carefully consider the criteria one relies on yvhen. consttuctm%l a lal atsi)(e)r;
Special attention should be devoted to the relationship b_etween the lse ecTh
of data and the discourses that allow texts to make sense in thg first % ace. The
dataset should allow the researcher to identify and label varieties of discourse.
Discourse scholars should thereby be aware Fhat no co.llec.tlon of state;nents
or texts can ever exhaust a discursive field. Different criteria may be re‘evan;
to delineate a dataset (e.g., a specific period, a set of z.luthors, a sel_ect%gn o
languages, a genre or type of document, texts containg specific signifiers).
The resulting dataset should be manageable (see glso Taylpr, 2001). ted
When we were studying EAVI (Patriarche & ankowskx, 2022), we rllleeii e
to recognize that we could not fix its discourse in any final way. We ha chi
develop a data collection that allowed us to analyze the heteroge;lnfzious E
courses informing its approach to MIL. Not al! statements pgblls e onlt e
EAVI website can be attributed to the organization ltself. For instance, ’?Illl y a
handful of the YouTube clips published on its website “Films and Vlde?ls ave
been created by EAVI itself. The videos authored by EAVI all carry t eE ls:\:/rll’e
main title — that is, A Journey to Media Literacy. These videos art1culalte 1 S
notiori of MIL in a format targeting childfen at elementary school evel (:fle
later). Most videos on the EAVI website articulate voices of oth?r actors gn et:
discursive field of MIL. For instance, we ﬁnd.a b.rlef 1r1t_roduct10n into ftuar
Hall’s take on media, ideology, and representation 1 relation to matters l()drz;flge,
gender, and class. We also find Adam Cgrtls’ four—part documentakry FtHee maIel
Century of the Self, as well as several wqdeos refernng”to the vlvlor 0 dr ar
and Chomsky, focusing on “the engineering of consent thr_oug hmassl-me i <
propaganda. By republishing such content, EAVI] _regogplzeii the re e}ratlﬁem
such critical approaches, without necessarily committing itself to any of ; |
Even if EAVI reanimates critical voices on its website in the form of embe -
ded videos and hyperlinks, it remains important to examine to what ezt;;l\t \;1
endorses such voices. All discourses build on previous discourses, a? !
is not reinventing the wheel either. In adfiltlon to the very exphatf(.)tm‘::eg-
polyphony that we may observe in the “Ellms and Yldeos sect:,tlon ?1 ; 1:) web-
site, EAVI’s documents are likely to be 1nfuse§1 Wlth traces rohm is urses
developed in a variety of settings without expllc.lt— reference to the sour e of
inspiration. If we are to understand the multiplicity of MIL cogcgptstﬁz o
lated throughout the EAVI vvebsiit{:,l cvlv(e need Eo s)tart by recognizing
genei the MIL discursive field (see eather). .
erigrlegtl?;);t?lily, we did not seek to ider_ltify discogrses deﬁngd_ 1nlterms of tte;»;—'
tual genre (e.g., policy texts, pedagogical materials, or pphtlca sta[tjemen ;
the source of information or enunciator (e.g., EAVI ofﬁc1als, the EU, or a:ey
other organization); or specific formal feat.u'res of multlmOQall] lalrllguzjlg;i ililers.
Rather, we sought to identify the regl'llarltle's ’::hrough Whlc tde s'légh fers
“media literacy”, “critique”, and “citizenship” were articulated wi
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other. This way we sought to come to grips with the type of subjectivity that \

EAVI seeks to promote.

We cons.tructed a rather small and manageable dataset of 70 EAVI d
ments pubhshed on the main EAVI website. EAVI is active on Facebbok YOCu-
Tube, Twitter, LinkedIn, and Instagram. Its website also contains ex,t ol
links to \fo:bSltes dedicated to specific EAVI projects and to projects of erﬁal
MIL entities EAVI collaborated with. We limited ourselves to EAVDs s
website, as thi§ is the place that contains the most relevant documentrsn?lrl
our purposes, including campaign materials, MIL tests, games infographi o
news items, best practice guides, lesson plans for media educe:tors gxnai';cs,
tos, policy papers written in response to EU decisions, and much I‘[,lO[e e

és we were specifically interested in EAVDs use of the signifiers “media.l lit
acy (aqd related ones such as “digital literacy”, “data literacy”, etc ), “criti o
E‘mostly in the adjective form “critical”), and “citizenship” (alsc; “ci;ri,c” “ciqvlilf”

de;mocracy”, and “democratic”), we navigated the menus and downl(;aded ali
written documents that included at least one occurrence of these terms. Some of
the selected grtlcles were timestamped, others were not; some had an identified
author .(for instance, a regular contributor to the EAVI blog), others had not
We decided to collect all relevant articles available on the web;ite at the time f‘
the study. Our dataset also included the A Journey to Media Literacy cattoozs
pFoduced by EAVT itself, including transcripts of videos. We included these four
v1de<?s because they present EAVI and its MIL project in a very explicit wa
Audiovisual materials produced by other actors were not included. i

When‘ con§truFting a dataset, it is important to be aware of the time limits

and thfe 1mp!1cat‘10ns these may have for the analysis of the discursive field
gnder investigation. In our case, collecting blog posts published exclusivel
in 2020 would have resulted in a dataset containing mostly COVID-19 arti}i
c!es.' We therefore decided to include the blog posts (containing the relevant
§1g1}1ﬁe}fs) published in 2019 as well to construct a collection of documents
indicative of a wider variety of MIL discourses, being fully aware that no
dataset can possibly exbaust a discursive field.

Data analysis

Every discourse scholar needs to consider what discursive forms and functions
are most relevant to her or his research project. Those who opt for qualita-
tive rese;;trch methods may want to conduct a preliminary inductive analysis
to identify relevant categories. Inductive coding can be a useful intermedi};

step toward the analysis of the political and ideological functions of discoursrz.

Choosing relevant units of analysis

I%ese;archeg may be interested in discursive functions (e.g., speech acts, posi-
tionings, alignments, argumentations, identifications, metaphors, narrati,on) or
forms (e.g., pronouns, verbs, adverbs, emoticons, memes) of discourse, struc-
tured at various levels of abstraction. It is impossible to analyze all p’ossible

aspects and levels of discourse. It is therefore important to carefully select the
units of analysis that will serve as the primary entry points into the dataset. The
most important criterion for selecting these units of analysis is the extent to
which a particular aspect of discourse enables the researcher to answer her or
his research question. Another relevant critesion is coherence: what aspects and
levels of discourse allow the texts under investigation to cohere? Recurrence
may be relevant too: what discursive elements and choices reappear within and/
or across texts? An informed choice can be made only after a preliminary explo-
ration of the dataset. It may be necessary for researchers to focus on several
aspects and levels of discourse, especially when working with datasets contain-
ing texts written by different authors, in different styles, for different purposes.
At what level should we investigate EAVI's articulatory practices? Should we
analyze MIL statements at the level of word choice, speech acts, argumentation,
or narrative? Should we focus on the use of labels, pronouns, Ot metaphors?
Some EAVI documents depended heavily on metaphors while other documents
did not rely on metaphors at all. For instance, the cartoons produced by FAVI
are structured around an overarching narrative filled to the brim with meta-
phors. Metaphors are even salient in the title of the cartoon called A Journey to
Media Literacy 1: Meet Jack (EAV], 2017a). Becoming media literate is imag-
ined as “a journey” to a place called «media literacy island”. The video tells the
story of a boy called Jack who 1s said to already master all of the technical skills
to get to media literacy island, but he has not yet attained the status of media
wisdom. His technical skills are represented as the boat he sails to get to his
destination. Jack must face many dangers lurking in the ocean. The voice-over
explains that there are «powerful forces behind the media you use every day”,
forces that may stop you from reaching the mythical media literacy island. The
vidéo represents these forces metaphorically as strong underwater currents.
Other dangers are visually represented as sharks (“a few rich companies” con-
trolling the media and “manipulations of jmages”), asa weaponized submarine
(“subtle advertising”), as sea MONSters hiding in the deep (“false identities”,
“pasty content and viruses” on the internet), or as pirates (“trying to sell things
he doesn’t need”). Jack saves a girl from “education desert island”, described
as one of those “parts of the world where children don’t have access to com-
puters or the internet” and “don’t have the opportunities t0 learn these basic
technical skills”. It is a place where kids cannot build a boat to go to the media
Jiteracy island but also a place surrounded by “pirates” and “shark infested
waters”. Such metaphors do not only allow for a relatively coherent articula-
tion of MIL in a single text, but they also promote a holistic transformation of
the self into an entity that is able to act in an autonOMOUS and reflexive fashion,
in a societal context marked by dangerous entities.

We did not only investigate the interpretive function of metaphors in rela-
tion to the overarching narrative. We also focused on the interpretive func-
tion of these metaphors in relation to MIL signifiers and in relation to the

_definitions and descriptions of these signifiers. For instance, the videos were
coded with implicit and explicit notions of MIL “as technical skills”, “as the

© capacity to remain focused”, “as an awareness of hidden forces behind the




298 Jan Zienkowski and Geoffroy Patriarche

media”, “as questioning one’s use of media”, “as a matter of self-confid

and self—detgrmination”, “as essential to participation in socie - g o
transformativée project aimed at media wisdom”, “as essential to litfy Y in v
era‘l, etc. (on the coding process, see later). By analyzing the wa ed'lflf1 S
units of analysis relate to each other, we were able to shed light oy th1 wane
the aforemeqtioned metaphors link multiple notions of MILginto : le ool
coherent project informing a preferred type of political subjectivi reladively

.The gnalysm of A Journey to Media Literacy did not suffice ?;

grips with the EAVI project. In the videos, nothing is said about pro agandy
and forms of extremism such as far right nationalism. Terms suI::h Esa gjnda
ogy am.:l hegemony are bypassed as well. However, the fact that such i o
are letted in one document does not necessarily mean that the organi ot
is blind to such matters. A more transversal analysis of our docufne;lif S ons
needed to form a more complete picture. We therefore identified relevanst ‘tNaS
segments containing articulations of “citizenship” and “critique” t ezl(t
these for implicit and explicit descriptions and definitions of thgse terr(;lsco )

Preliminary analysis via inductive coding -

Inductive coding is a mon-necessary but useful step in many qualitati
forms of CDS. Inductive coding procedures are commonly assoccilated . l_Vﬁ
grounded t.heory and qualitative content analysis. They can be conc Wltd
of as .labellng practices that allow researchers to describe, cate orizeelved
grganlze data to develop empirically grounded models and tileoriegs (Salc’i:ﬁna
013). From a f:onstructivist point of view, the coding process consists o%
recontext.uahzgtlon practices whereby analysts reconstruct implicit meani
and relatlonshlps. between segments of discourse (Charmaz, 2014). As sullrcl:%ls
::gl' ict Off ccildmg becomes an act of re_articulation that renders implici;
ings of co ed. excerpts salient by labeling them and linking them to each
other’v1a overarchlng categories developed by the researcher and/or inspired
by a literature review. Computer Assisted Qualitative Data Analysis Softgv];ere
(CAQDAS') such as NVivo, Atlas.ti, MaxQDA, or Dedoose can facilitate th
identification, categorization, retrieval, and visualization of coded data )
In our study of EAVI (Patriarche & Zienkowski, 2022), we worked. with
Dedqose. We imported all the PDFs downloaded from the ,EAVI website \IV
also imported the videos into Dedoose as MP4 files. As a preliminar s'te y
we chgd text segments, including time-stamped transcripts of the x}/ride o
containing explicit articulations of key signifiers. Overall, the point wa o
1dfant1fy relevant segments for further analysis. Selected seg’mentls) were cosdet:z
W1Fh”la£>§1§ such as citizenship (code applied to signifiers such as “citizen-
ship”, flt'lz.en”, or “citizenry”); civicness/civility (code applied to signifie
sqch as C'l\fll society” or “civic organization”); critique (code appliedgto sirf
nlﬁfrs c_rlt{cal” or “critically”); and literacy (code applied to signifiers su gh
as medla. literacy”, “data literacy”, and “statistical literacy™) gThese codce
were applied to segments containing multiple sentences or par.a raphs Ths
coded texts had to provide a minimal textual context for makinggsenze (;f ch
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way EAVI uses such terms. This preliminary step allowed for an easy retrieval
and exploration of relevant text segments.

In a first analytical step, we inductively coded text segments for implicit
and explicit definitions ot descriptions of MIL, critique, and citizenship. An
effort was made to stick as closely as possible to the original wording while
grouping different descriptions and definitions under the same label, for pur-
poses of retrieval, comparison, and analysis.

In a second analytical step, the definitions and descriptions were grouped
together at a higher level of abstraction. Here, the goal was to identify family
resemblances between different definitions of MIL, critique, and citizenship.
These higher-level codes were developed inductively but also inspired by the
overall problematic. This resulted in a coding tree observable in the left pane
of the screenshot (Figure 14.1). For instance, under the top-level code “MIL -
definitions and descriptions”, we find child-codes at an intermediate level such
as “MIL — as a challenge”, “MIL —as a form of awareness”, “MIL — as a set
of skills”, and “MIL — as transforming the subjectivity of individuals”. Top-
level and intermediate-level codes have been provided with a description that
explains how they group their respective child codes. For instance, the mid-level
code “MIL — as transforming the subjectivity of individuals” contains child
codes such as “MIL as a form of mindfulness”, “MIL as a metacognitive skill”,

and “MIL as a journey”; togethes, these codes suggest that becoming media
literate is a transformative project that impacts on the individual as a whole.

The benefit of this type of coding lies primarily in the fact that it makes
it easier to find and compare relevant segments of (multimodal) texts and to
look for patterns of articulation within and across documents. The coding
process does not amount to a discourse analysis properly speaking, though.
Our coding tree itself did not answer our research question. It was merely a
visual representation of the categories we could rely on, to facilitate compari-

sons in a transversal analysis of the documents.

Our coding of the website articles focused on text. In analyzing the videos,
we also paid attention to the imagery used. As we saw during our discussion of
the units of analysis (see earlier), many of the metaphors used in the videos are
constructed through visuals and not through text alone. However, Dedoose
does not allow for the direct coding of audiovisual materials. It is only possible
to code video transcripts. We therefore time-stamped these transcripts, so that
we could easily identify the images associated with each relevant text segment.

Amllyzihg the political and ideological dimensions of discourse

The meaning of terms such as «politics” and “ideology” varies with the CDS
approach adopted. Inour study of EAVI’s discourse (Patriarche & Zienkowski,
2022), we relied on the concepts of politics and ideology as developed in
Essex-style discourse theory. This means that our point of departure was the
primacy of the political, the idea that social reality is based on ontologically
arbitrary but historically contingent political decisions that are largely left
unquestioned (Torfing, 1999). We conceptualized ideology as 2 particular
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Figure 14.1 Screenshot from Dedoose with a partially unfolded coding tree in the left pane

Critical discourse studies for research on MIL projects 301

social, political, and interpretive function of articulatory practices that allow
subjects to imagine social reality and to justify or to challenge its injustices
and inequalities. Ideology then becomes 2 dimension of discourse that impacts
on our sense of self as well as on the political projects we deem to be neces-
sary. We cannot escape ideology, but it is possible to become reflexively aware
of some of the ways it informs our identities, attitudes, statements, practices,
norms, and values (Glynos & Howarth, 2007; Zienkowski, 2017).

In our study of EAVI, we relied on a concept of discourse defined as a per-
formative articulatory practice. We therefore had to identify how MIL signifi-
ers were articulated with each other and to examine how the discursive forms
and functions of these articulations constitute EAVT’s political and ideological
project. The coding procedures discussed earlier facilitated the analysis as they
allowed us to investigate how relevant text segments inform and reflect EAVI’s
preferred mode of political subjectivity. Put differently, our codes allowed us
to identify aspects of EAVI’s discourse that perform ideological functions. For
instance, higher-level codes such as “MIL — as transforming the subjectivity
of individuals”, “critique — as preventing Euroscepticism”, or “citizenship as
participatory citizenship” contain many statements that contribute to the dis-
cursive construction of EAVI's ideal type of subjectivity and society.

It is important to keep in mind that this type of discourse analytical work
cannot be reduced to merely identifying and coding discursive patterns, Dor is
it a matter of uncovering hidden meanings. It rather requires the establishment
of new, theoretically informed links that add a layer of meaning on top of the
patterns inductively identified in the texts. For instance, in the case of our EAVI

study, we had to relate EAVT articulatory practices to theoretical concepts such
as “political subjectivity” and “ideology”. Such interpretative work allows the
researcher to understand the underlying logics of the discourse under investigation
and how it achieves a relatively high degree of coherence. Different results can be
achieved depending on the research focus and the core theoretical concepts used.

Our results show that EAVI conceives of MIL as a transformative project
that has implications for the individual as a whole. EAVI advocates a “holis-
tic” approach to MIL that cannot be reduced to acquiring utilitarian skills. It
promotes an awareness of how media shape the lives of citizens and stimulate
a heightened reflexive awareness of one’s own (political) beliefs, confirma-
tion biases, and “rational limitations”. EAVI explicitly defines “critical think-
ing” as a “self-discipline” requiring citizens to overcome “deeply entrenched
beliefs or confirmation bias” (EAVI, n.d.). EAVI implicitly sides with MIL
scholars who understand critique as an ideologically “neutral” (meta)cogni-
tive project. This does not mean that EAVI’s project is ideologically neutral
but only that its ideological dimension is Jeft implicit. EAVD’s preferred mode
of subjectivity is in fact deeply ideological as it is presented as a necessity and
as EAVI does not recognize the contingency of this construction.

The ideological and political dimensions of EAVTs discourse can also be
investigated by focusing on the ideal type of society imagined by EAVI and
on the way it seeks to combat social injustices and/or inequalities. EAVI’s
preferred mode of subjectivity is entangled with(in) a liberal democratic
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policy research and advocacy

A deliberative approach

Gretchen King

Introduction

Four decades after UNESCO championed the inclusion of media educa-
tion in schools across the world through the 1982 Griinwald Declaration,
media and digital literacy has become a cornerstone of citizenship. Where
civic engagement is cultivated by political knowledge and opinions, news has
been positioned as the currency of citizenship (Schneider, 2011). Scholars
have found media education, including news literacy skills, facilitates greater
critical awareness of information and enhances political participation both
offline and online (Giasson et al., 2017). Research has consistently demon-
strated that in the twenty-first century “to be a citizen today is to be a media
citizen” (Gozalvez-Pérez & Contreras-Pulido, 2014, pp. 130-131). Indeed,
scholarship points to a link between media education (especially news lit-
eracy) and political participation (Kozolanka & Orlowski, 2018; Mibhailidis,
2014). Critical media education scholars have further noted that for mar-
ginalized communities and social justice activists, media education is part of
resilience, resistance, and liberation (Kumanyika, 2018). Media education
researchers are increasingly turning to activists to document the teaching and
learning practices facilitated among social movement actors using media and
technology to combat oppression and advance social justice (Seuferling et al.,
2023; King, 2020a).

Building on this scholarship, this chapter proposes a deliberative approach
fot engaging activists and diverse actors in researching and developing media
education policies. A deliberative methodological framework facilitates
engaged, participatory, and action-oriented media education research with
the goal of generating new knowledge with a diversity of actors that can
be used to inform the development of public policies. Through deliberative
methods, media education researchers gather knowledge among diverse com-
munities, including those implementing policies in the classroom (such as
educators or librarians), those directly affected by policies (such as students
or users), and those writing policies (such as school administrators or poli-
_cymakers). Such methods represent a constructivist approach to knowledge
creation by investigating research questions through the lived experience of
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